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1.	Theoretical framework.
Lee and Oxford (2008) claim that; “English is one of the most important subjects in many schools around the world… and many adults study English even after graduating from universities”. Hence, it is accurate to say that English language has become the language of knowledge in the last decades. This fact has created a need, not only to teach English as a foreign language, but also to generate learners with a high level of proficiency. In order to do this, language learning strategies had an essential role when teaching an L2. Therefore, this paper will be focused on answering; what learning strategies are? What are they for? Are LLS important? When LLS should be taught? And, Are there factors that affect LLS? For this, Chamot (2004) and Lee and Oxford (2008) researches will be use in order to answer this questions.
According to Chamot (2004) “Learning strategies are the conscious thoughts and actions that learners take in order to achieve a learning goal”. In addition, these conscious thoughts and actions are indeed mental processes, which are an issue to researchers, because mental processes are unobservable.  Henceforth, one of the most effective ways to observe these mental processes is to task students, using, for example, questionnaires which will reveal if learners are actually using LLS. Moreover, knowing if learners are using LLS is quite important, because the aims of using LLS are not only to improve their level of proficiency, but also to become autonomous learners. In addition to this, Chamot (2004) states that; “…students should evaluate how well a strategy has worked, choose strategies for a task, and actively transfer strategies to new tasks”.  Now, it is needed to clarify that this process (students evaluating, choosing and transferring strategies) could only occur after teachers facilitate demonstration and modeling of LLS, so students can understand the value of learning strategies as well as develop metacognition. Furthermore, another features of learning strategies that are worth to be highlighted is the fact that they are transferrable, this means that once learners master a certain strategy, they could use it to fulfill other tasks, or they can use it in other subjects, and even in real life situations.
The three authors (Chamot, Lee & Oxford) state that; “…the relationship between language learning strategies and the student’s proficiency level is far clearer. More proficient language learners use a greater variety and often a greater number of learning strategies” (Chamot, 2004) “…successful L2 learners, compared with their less successful classmates, used more strategic mental processes (learning strategies) and employed them more frequently” (Lee & Oxford, 2008). These statements provide a clear evidence that students with a higher level of proficiency use more strategies, due to they are able to understand how LLS work, but this is not a signal that LLS are exclusive for successful L2 learners, in fact, Chamot (2004) advices to teach LSS  in student’s L1 if necessary. Henceforth, the answer of when to teach LLS is simple, due to all students need to improve their proficiency, so the sooner they get expose to strategies, the better.
On the other hand, the authors, Chamot (2004) and Lee & Oxford (2008) coincide in that there are two factors that affect the way and the amount of strategies that learners used and select LLS. The first factor is gender; both researches concluded that female learners use a higher amount of strategies than male learners. The second factor is context; where a learner’s society could influence on the acceptance and use of certain strategy, for example; social or collaborative strategies could not be well accepted in a competitive society. Moreover, Lee & Oxford (2008) state that other factors also influence on the use and application of LLS. For this, the author claims that strategy use depends on the major; “…academic majors generally affect students’ use of learning strategies. Generally speaking, students majoring in humanities used more and a wider range of strategies than those majoring in science/engineering” (Lee & Oxford, 2008) Additionally, age is another factor that affects strategy use; “Several studies showed that young learners tended to use social strategies more than other types of strategies, including discussing with and asking help from others In contrast, adult learners have shown high use of metacognitive strategies for planning, organizing, and evaluating their own L2 learning” (Lee & Oxford, 2008) Finally, strategy awareness is the last factor described by the author: “Most investigators have agreed that awareness helps students learn a language and use strategies, at least in the earlier stages of learning…” (Lee & Oxford, 2008).


2. –Student’s Background
The name of the student interviewed is Flavia Iris Saavedra Aria. She is 20 years old, and currently she is a freshman studying English Pedagogy at UCSC. 
She is from Cañete and she studied in Jose de la Cruz Miranda Correa b-56 in Cañete, where she had English classes two hours per week as part of the national curriculum.













3. - Interview.
1. What are your goals or expectations on learning English as a second language?

Answer: “Ahhh… mys espectatives are, ahhh… I don’t know, ahhh… ehhh… my expectatives are can speak very well the the English and can go another country and ehhhh… can ehhh… communicate with the people of the this country.”

2. How you got interested in English as a language? (Some earlier experiences with the language?)

Answer: “Ehhh… for me the interesting is the language, and because I want to ehhh… learn the English and some others idioms, but, because I want to travel and another countries.” 


3. What do you think English is important for? Why?

Answer: “Ahhh… For me is important because ehhh… is important to learn another language ehhh… because is the mundial language, and all the things that you buy or see are in the both language, in Spanish and English, so is important to learn.”


4. What do you think are your strengths and weaknesses concerning English?

Answer: “Ehhh… I think that the reading and maybe the writing” (she was not able to understand the meaning of the word “weaknesses” Therefore, she was not able to answer the second part of the question)


5. Which skill have you developed the most? Why do you think that?

Answer: “Ahhh… Used of English and that’s … (I ask why) Yeah, because the vocabulary ehhh… I think that is… is my problem, and that’s the vocabulary.”

6. Have you ever spoken with a native speaker? Did you feel comfortable or nervous?

Answer: “I never spoke with a native languist, speaker, ehhh… but I think if I speak with another people ehhh… I feel nervous.”


7. Do you think you are able to establish a conversation (in English) on any topic? If you do, which topics make you feel comfortable?

Answer: “Emmm… I think that ehhh… I possible to stablish a conversations, but if I know the other person, because if I don’t know I’m so nervous, and the thematic ehhh… probably was ahhh… things that I like it, and, or some news that I know or watching the tv.” (I ask for the tipics) “Ahhh… maybe music, and ehhh… exercise, physical exercise, maybe riding, or ehhh… G.A.P  (I ask, what is G.A.P?) G.A.P is for exercise your legs and abdominals. 


8. Do you use a strategy or technique to improve your skills in English?

Answer: “ehhh… for skills, maybe listening I put in my notes some videos, ehhh… whith I search the sounds of vocals, or some words that I don’t know what the say, the pronunciation, and maybe… AH! Ehhh… also, I search some activities.”


4. - Phonetic Transcription.
In this part of the investigation, the answers of the questions 1, 5 and 8 have been chosen to be transcribed and analyzed.

4.1.- Transcription of answer N°1:
/ahhh… mys espectatives ar ahhh… aj dont nou ahhh… ehhh… maj expectatives ar kæn spik vɛri wɛl ðə ðə ɪŋglɪʃ ænd kæn go ənəðər kəntri ænd ehhhh… kæn ehhh… kəmjunəket wɪð ðə pipəl əv ðə ðɪs kəntri /

4.2.- Transcription of answer N°5:
/ ahhh… juzd əv ɪŋglɪʃ ænd that’s … /aj æsk waj/ jæ bɪkɔz ðə vokæbjəlɛri ehhh… aj θɪŋk ðæt is… ɪz maj prabləm ænd that’s ðə vokæbjəlɛri /

4.3.- Transcription of answer N°8:
/ehhh… fɔr skɪlz mebi lɪsənɪŋ aj pʊt ən maj nots səm vɪdioz ehhh… whith aj sərtʃ ðə sawndz əv vokəlz ɔr səm wərdz ðæt aj dont no wət ðə se ðə pronənsieʃən ænd maybe… a ehhh… ɔlso aj sərtʃ səm æktɪvətiz/






5.- Analysis and Examples.

5.1.- General Analysis.
The main purpose of this interview is to analyze the linguistic needs of the student during her speech. To achieve this, the interview was designed in a way that a higher level of English is required from the student with each question. The interview begins with simple questions, which require simple answers.  Progressively, the questions get more complex ​​with the intention of requiring more elaborate answers and a higher use of the language, which can cause errors in the speech of the interviewee. 
Having in consideration that the student is a first year student, some kind of mistakes were expected from her. Hence, grammatical errors that can be easily spotted due to the limited vocabulary of the student, and the L1 influence. 
In addition, reviewing the recording, phonetic errors were found in aspects of intonation and fluency. 









5.2.- Grammar
This section is focused on grammatical errors found on the chosen answers, due to the student’s lack of vocabulary and L1 influence. 
You will notice the symbol “*” in blue, indicating the spaces between words where a part of the sentence is missing (preposition, subject, articles, etc.) Which shows a lacks of vocabulary. Moreover, the words that represent L1 influence will be highlighted.
A) Answering question number 1, the student said:
“Ahhh… my espectatives are,****ahhh… I don’t know, ahhh… ***ehhh… my expectatives are ***can ***speak very well the the English and ***can go ***another country and ehhhh***… can ehhh***… communicate with the people of the this country.”
Lack of vocabulary: The interviewee constantly hesitated to produce an answer. Addiotionally, the student had problems to include the subject in the sentences.  
L1 influence: the word “espectative” is a clear example of L1influence. Here, the students was referring to the word “expectations”, instead, she used the word “espectatives” which is almost identical to the word “espectativas” (meaning; expectations in English) in Spanish. Moreover, in order to understand the highlighted sentence; “my expectatives are ***can ***speak very well the the English” we have to translate it literally to Spanish, and it will be a sentences like; “mis espectativas son poder hablar muy bien el Inglés” which has perfect sense in Spanish, but obviously, not in English, because in Spanish there is the tendency to omit the subject, due to the endings of the verbs indicate tense and the person who is referring to.
B) Answering question number 5, the student said:
“Ahhh***… Used of English and that’s ***… (I ask why) Yeah, because the vocabulary ehhh***… I think that is… is my problem, and that’s the vocabulary.”
Lack of vocabulary: The interviewee constantly hesitated to produce an answer. The bright side is that the student recognizes that one of her problems is the lack of vocabulary.
L1 Influence: not found.
C) Answering question number 8, the student said:
“ehhh***… for skills, maybe*** listening I ***put in my notes some videos, ehhh… whith I search the sounds of vocals, or some words that I don’t know what the say, the pronunciation, and maybe… AH! Ehhh… also, I search some activities.”
Lack of vocabulary: The interviewee constantly hesitated to produce an answer. Additionally, the student had problems to include articles, prepositions and conditionals in the sentences.  
L1 influence: The student used the word “vocals” instead of using the word “vowel”. In addition, it can be inferred that the interviewee use word “vocals” due to is similar to the word “vocal” (meaning: vowel) in Spanish.










5.3. - Phonetics and Phonology.
This part will be focused on the pronunciation mistakes that the interviewee showed in the chosen lines (answers of the question 1, 5 and 8).
A) Answering question number 1, the student said:
“Ahhh… mys espectatives are, ahhh… I don’t know, ahhh… ehhh… my expectatives are can speak very well the the English and can go another country and ehhhh… can ehhh… communicate with the people of the this country.”
Here the word “communicate” was pronounce as /kəmunəket/ (the phoneme /j/ was not pronounced) instead of /kəmjunəket/. This pronunciation mistake occurred due to the student is a freshmen at the university, which let us know that, even though she has been exposed to a considerable amount of input, this mistakes are common at this stage.
B) Answering question number 5, the student said:
“Ahhh… Used of English and that’s … (I ask why) Yeah, because the vocabulary ehhh… I think that is… is my problem, and that’s the vocabulary.”
The interviewee pronounced the word “vocabulary “using the Spanish vowels /vokæbulæri/ instead of using the English vowels /vokæbjəlɛri/ which had different realizations. Therefore, it can be assumed that the students is not able to domain sound that do not exist in her L1
C) Answering question number 8, the student said:
“ehhh… for skills, maybe listening I put in my notes some videos, ehhh… whith I search the sounds of vocals, or some words that I don’t know what the say, the pronunciation, and maybe… AH! Ehhh… also, I search some activities.”
The words “notes” and “search” were pronounced as /nots/ and /sərs/ instead of using the correct pronunciation; 	/nouts/ and /sərtʃ/. Hence, it can be assumed that the interviewee has problem with the pronunciation of consonant clusters.
6.- Proposal and conclusion.
In addition to watching more TV in English, reading, listening to music or recordings of native speakers, a couple of good strategies to improve vocabulary range and pronunciation could be; In the case of vocabulary, teach unfamiliar words used in a text prior to the reading experience. For this, the student should examine the text and look for words that are unfamiliar to her, then the student should find and discuss the meaning of the words, in order to find the literal meaning of the word and its possible connotation as well. Additionally, creating a word map is an excellent method for scaffolding a student’s vocabulary learning. Here the student will realize of the different categories of a single word, as well as its uses in context.
On the other hand, having an appropriate pronunciation requires a lot of technical knowledge in terms on the production of the sounds, in which place of the mouth certain sounds are produced and the differences between the amount of sounds in the student’s L1 and L2. Moreover, as and advice, more than a strategy, the student should consider dedicate a significant amount of time and effort on his “Phonetics and Phonology” classes, especially to three concepts in particular; sounds, stress and intonation. These strategies will help the learner to acquire a higher level of proficiency and fluency.
In conclusion, the interviewee showed numerous problems to express her ideas during the interview. This, due to the learner is a freshmen and she has not been exposed to enough input to feel confidence while speaking. On the other hand, the learner demonstrated been aware of her weaknesses concerning the L2. Moreover, the student stated that she used strategies (notes taking) to improve their skills. Finally, the learner presented a good attitude toward her major, which is essential to improve her skills and become more proficiency.
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